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- 'The North Carclina Quality Assurance Prégram extended
the preparation of teachers to a period of six years and changed the

. certification procedures for educational personnel. Four years. of

formal study are required at the preservice level in an approved
program. The program leading to the initial certifiicate includes

-completion of the bachelor's or other prerequisite\degree and an

.

institutional recommendation. The recommendation must include .
approval of those departments or areas in which the candidate is to

be certified, approval of the administrative head of the teacher

education unit, and approval. of the cooperating teacher or Co
appropriate public. schood personnel who supervised the candidate's
student teaching or internship. The extension of professional
preparation jincludes an initial two-year period of support and
assessment called the Initial Certification Program. Continued
training and supervision occurs while the candidate is employed in a
North Carolina school system. Each local education agency must
collaborate with neighhoring institutions of higher education to ,
assure the establishmerjt of a support and performance review system
for,initially certified personnel. This booklet provides guidelines
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. for implementing and eqifuating the Initial Certification Program.
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1. INTRODUCTION

-~ The North Carolina Quality Assurance . Program was,eoriginated in”
recognition of the need to improve teaching effectiveness by ‘extending the

- preparation “of teachers to a period of six- years and -by changing the

certification procedure for educational personnel. Inherent in the program is

~a  comprehensive assessment system' based on demonstrated performance of

the academic and professional skills required for effective professional
practice. : ' : L :

As early as 1978, the State Board of Education in concurrence by resolu-
tion with the Board of Governors of. the University of North Carolina formally

endorsed the concept of quality assurance. A Liaison Committee was appointed

by the State Board of Education ‘to study the issues and make recommendations

for implementation. The Committee in. its wisdom sought additional  and

widespread involvement from the greater educational community. Five major task

forces and numerous sub-committees were ‘established to clarify and debate

issues, consider feasible solutions and develop essential specifications and

procedures.  'Hundreds " of -teachers, administrators, teacher educators,

representatives of special interest  groups, community members and parents~
coniributed ‘to the final report that was submitted to the State Board of:
Educatiorl in October, 1981. -

The Liaison Committee'Report specifically addressed the concept of demon-

- . strated performance as a basis for. certification, shared decision making

“institutions across the state
agencies, feasible ways 'to pdt

year, eighteen LEAs and'neighboring;IHEs were involved in pilot efforts to

between IHEs ‘and LEAs, and revisions  din pre-service teacher education
programs . Recommendations were made for changes in admission and exit.:
criteria, general and professional education requirements, and

‘laboratory/field ‘experiences. A Catalogue of Competencies was prepared by the

State Education Agency "to delineate the competencies needed by prospective
teachers for effective instruction in the public schools. - :

.DurTng, the '1982—83 academic year; significant steps. toward full-scale

'1mp1ementation of the Quality~Adssurance Program were taken. Newly authorized

funds were used to support thirteen pilot projects in ‘public and private
fo develop, in cooperation with local education
~specific program -elements into practic:  The
projects = focused, on critfcal issues related to ‘building collaborative
structures in the supervision  of student teachers, the establishment of a
support system for beginning teachers, and the review and evaluation of

‘teacher effectiveness for “nitial and continuing certification. Results of

this project work were utilized in the formulation of related administrative
procedures for consideration and adoption by the State ‘Board of Education.
During " the next academic year (1983-84) additional work was undertaken to
identify essential elements of teaching drawn from the research and to specify
competencies generic to teaching, K-12, which cross content ]ines. That same

implement the beginniqg teacher component.
L . . \*\\ . .
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While the project work was 1in progress, other critical .elements of the
program were being established. A validation study of the National Teacher
Exemination was undertaken and completed. In March, 1983, the State Board of
Education adopted specific testing requirements for formal admission into
teacher education and new exit testing requirements. Then .in May, 1983 new

_Standards for the approval of teacher education programs -were adopted,
effective 1984-85. Finally, in 1984 the State Board of Education established
the Initial Certificate to be awarded to all prospective teachers completing
IHE teacher education programs after January, 1985 and calling for demonstrated
pertormance prior to the award of a continuing certificate.

Pre-Service Preparation

Four years of formal study are normally required at the pre-service level
in an approved program. The progran- leading to the initial certificate
includes completion of the bachelor's or other prerequisite degree and an IHE
institutional recommendation. The institutional recommendation for the State
certificate must include approval of those departments or areas in which the
candidate is to be’ certified, approval of the administrative head of the
teacher education wunit, and the approval of the cooperating teacher or

- "appropriate public school personnel who supervised the candidate's student
-teaching ‘or internship. Prerequisite to the completion of the institutional
recommendation for certification, North Carolina institutions must determine
that each candidate has satisfied all minimum score requirements on standard
examinations specified by the State Board of Education.: .~ . . .-

Initial Certification Program

The extension of the professional education preparation of teachers
includes an qnitial two-year period of support and assessment™.called the
Initial Certification Program. This continued professional training and
supervision accurs during the period of initial certification while employed in
a North Carolina school system. At the end of the two-year initial period a
decision must be made to grant or deny continuing certification for an
employee.  See Appendix B for illustration of the six-year certification
process. N '

- Each LEA must develop in collaboration with neighboring IHEs a
comprehensive plan to assure the establishment of a suppgrt and performance
review system for initially certified _personnel in keeping with State
guidelines contained in this document. (See Appendix A, Initial Certificate
Requirements.) . T . -

~ Certification and Employment Degisions

Certification is a State Board of Education responsibility. The fjssuance
of a certificate is not a properiy right. Certification decisions are legally
and clearly separate from employment decisions, which are the responsibility of
the local board of -education. Each decision has a different purpose and the
two decisions are separate. : ' o




:
Definitions

The definitions below are provided to facilitate imp]eméntation of the
Initial Cerfification Program. _ e 5

Co]]aboratipn (collaboratiye responsibilities) - Formal agreements between
institutibns of higher eddcation, both public and private, and public school
systems to Jjointly engdge in the" development of educators:  preservice,
initial and continuing certification. ‘ - o ‘ :

‘Continuing Certification - A teaching license which must be renewed every five

~(5) years and which indicates that minimal teaching skills and competencies
have been demonstrated. S \

Formative Evaluation - On-going assessments of strengths and areas\ for
development; used to identify strategies for professional deve]ppment. y

Initial Certification - The first license granted to praﬁtice the*profesgion
in North Carolina based upon successful- completion of an approved IHE prafa-
ration program. R ] o

t

P . ) : \
Portfolio - A collection_ of evidences regarding the performance of a teacher.

It is reviewed locally to formulate -a ‘recommsndation ‘regarding continuing

certification. . :

'mPkéféggfaﬁéi7 5éQé1oEment Plan (PDP) - A formal document developed by the

support team in cooperation with the initially certified person, which

delineates mentor/professional’ growth goals, and proposed strategies for

increasing ones skills.-

Summative Evaluation - Assessment and rating of performance in relation to
establisfed criteria. ' S ~

Support” System - A planned ‘program of human and material resources available
to.. initially certified personnel for the purpose of assisting them to

develop and refine essential skills.

‘ \

Support Team -- A team of educators assigned to initiatfly certified per--

sonnel to.assist with assessing growth. For teachers it must include a
career  status teacher, the principal or .his/her rdesignee, and a
generalist(s)/specialist(s) in curriculum and instruction. '

TPAS/IC - Teacher Pekformanée‘ Appraisa] System/Initial Certificatjon - A
state mandated system to document demonstrated success - in teaching which
~includes the first five (5) generic teaching Jfunctions of the TPAS and

provides data to a support -team or mentor fopﬂfacj1itating the growth of

an initially certified teacher.- /.
: : - VAN . :
. /,/ ) < }‘ ’




2. INITIAL CERTIFICATION PROGRAM -
A. PURPOSE - |

‘The Initial Certification Program is designed to offer the necessary
support for an individual's professional growth during the first two years of
employment. A support team -or mentor, periodic assessment of skills,
satisfactory evaluations of performance, and completion of a professional
development program assist the employee to document satisfactory performance.
Satisfactory performance for teaching is determined by assessment using the
Teacher Performance Appraisal System/Initial Certification. (See Appendix C for
. copy.) Satisfactory performance for personnel other than teachers shall be
determined ‘using instrumentation currently in existence for those professional
groups. . ‘ ' -

B. PROGRAM DEFINITION

Each initially certified employee entering the profession fér the first.
time is required to participate in the Initial Certification Program for two
years.- Initially certified persons employed for full time service will be
considered to have participated for one full year if they participate for six
(6) consecutive calendar months in the same LEA. Initially certified persons
. employed under temporary contracts for. periods-of-less than six (6) calendar
~months “in a single year will not be officially enrolled in the . Initial

Certification Program. Personnel employed in North Carolina who have had
previous experience in other states will participate for the two year period,
in appropriate experiences baseéd on individual needs. These experiences will
be determined by a support team or a mentor and the principal and will be
-individually prescribed in terms of type and duration based on the level of
functioning on the appropriate performance appraisal ihstrument.

Upon  successful comp]Ltion of all certification requirements and
recommendation from an employer with an approved plan, the employee is eligible
for continuing certification. and further career - growth in the profession.

1

3.. FORMAL ORIENTATION

The two-year process for initially certified personnel begins with a
systemwide orientation, which includes an introduction to the Quality Assurance
Program and the TPAS/IC as welas an overview of the performance appraisal
process.  This should be conducted prior to the first observation. This
experience should also be designed to give the employee an overview of the
Initial Certification Program. =~ :

4. SUPPORT SYSTEM

. The LEA must provide for the assignment of a mentor or support team for.

each initially certified person to provide guidance, counsel. and promote . ' =.

assimilation into the profession. Guidelines for each component of the support®
system are delineated below: ' ' :
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A. . Composition.

In cases where the LEA deems a mentor to be the appropriate support person
for a teacher, the principal or his/her designee should share the responsi-
bility for providing support. E : '

If a sUpport'team(s) is established for teachers, it must include but not

—be limited to. (1) a career status teacher; . (2) the principal or his/her

designee; and (3) a generalist or .a -specialist in curriculum/instruction,
which may include. but “again is not limited to .an IHE membér, central office
supervisor/administrator. Other personnel such as persons from other LEAs, |
SDPI/Regional Center, or IHEs may be, invited to serve as a8 ~resource to the.
team as appropriate. At least one member of the team should hold-current
certification in the content area of the beginning teacher.

. B. Selection

Careful consideration should be given to the selection of menters and
support team members. Procedures and criteria for selection of team members
should be develpped and disseminated Tocally in collaboration with IHFs. The
selection should be made Jointly by the superintendent or his/her designee and

the principal. The career status personnel on the support team should be from

—~the same school and teaching/subject area whenever possible.  When not

possible,  an alternative procedure should be developed locally. The career
person must be able to demonstrate the knowledge and competencies expected of
the beginning teacher and demonstrate the skills required for being an
effective mentor and/or support team member.

' As the Initial Certification Program continues to evolve, “State
Guidelines will assist LEAs in- determining selection procedures and criteria.
Appendix H gives some criteria for effective mentoring. This will be helpful

in developing local ¢riteria.

C. Training of Support Teams

Epch LEA is résponsib1e for assuring the delivery of appropriate training
of mentors/support team members. The actual training should be designed and
delivered as a collaborative effort between SDPF, IHEs and LFAs.

Suggested training components include but are not limited to: - (1)
orientation and clarificatioh of roles; (2) observation skills using the
TPAS/IC; (3) conferencing skills; {4) theories of adult development; (5)
effective teaching practices; and (6) development of a Professional Development
Plan (PDP). Training should begin prior to the initial observation. Follow-up
sessions and activities to address specific needs of mentors or support - team ,
members should be planned as - needed. The training component must in&lude
assessment of competencies so as, to assure that mentors ahd support team

members have the skills to perform hn these roles.

e




D. RéSponsibilities of Mentors and/or Supporf Team - -

The primary role responsibility and/or function of menfors and support

team members s two-fold: (1) to assess the demonstrated performance of
initially. certified personnel and (2) to facilitate the development and
refinement of essential practices and skills. Appropriate duties and

responsibilities may include the following:

1. Conduct conferences with the initially certified emp1oyee to become
acquainted and to discuss respective  responsibilities and
- eXpectations. : '

2. Make a minimum of three observations per year according to the . °
following schedule: _ : _
\ ‘ .
\ First observation before October 30; ) K
| Second observation between October 30 and January 153
| Third observation after danuary -15. '

3. Suppdrt teams must meet ther the observation(s) to derive a
consensus based upon the TPAS/IC and to begin to prepare the
Professional Development Plan. Within five working days a meeting
between the team and the Initially Certified employee shall be

‘ conqacted to share the results of the team's observations. The
'\ - “begihning employee should share in the development of the PDP. The
§ " principal or designee shall serve as the chairperson of the support

team.

4, vConduct additional observations, as needed, for the purpose of
giving technical feedback : and assistance for. the . growth and
development of the 1n1t1a11yfcértifiedrperSonne]. .

' i

o

Provide Qr'link appropriate technical ‘assistance to the 1h1t1a11y
certified person as needed. :

6. Make copies of formative and summative assessments‘aVai1ab]e for the

development of the Professional Development Plan for each employee.

7. Assure that appropriate data is included in the portfolio of the

- i thes “ e ‘ ‘ ;

person. \
4 \

i

5. PORTFOLIO .-

The foT]owing documep&s must be contained in the initially pertified
employee's portfolio' (a) a ‘topy of PDP and any additions and/or modifications

" made to the plan; (b) a copy 'of identified strengths and areas for development,

determined from observations;\(c) a summative data report with ratings, support
team summary and teacher commeénts at the end of each year; and (d) evidence of

completion of strategies in the PDP. The initially certified employee should -

~ receive copies of all data included. The support team will review the contents

of the portfolio annually with ‘the employee.- The portfolio should be main-
tained in an-official file (separate from personnel files) by the superinten-
dent or his/her designee. It i§ intended that the portfolio be forwarded from”

R

| ° 1]




 one LEA tb another in North Card]ina, should an employment change occur within

the state during the period of initial certification. _ Should an- initially
certified employee leave the profession prior to achieving continuing certifi-
fication, the portfolio will be maintained by the employer for five (5) years
from the date of initial employment unless requested by the employee to for-
ward it to another LEA in the state.

\ : . .
- 6. PROFESSIONAL DEVELOPMENT PLAN

The purpoé% of. thé\ PDP is to facilitate and document the systematic

-professional growth of an initially.certified employee, clearly delineating the

strategies, service deliveries -and resources available. Appendix F contains a

- copy of suggested format and the gquidelines for its use. |

) 7. EVALUATION o

Evaluation of the.Initﬁa1 Certification Program is the responsibility” of
the LEA, IHE, and the SDPI and should be based on the desired outcomes of the
program. Those outcomes should address improved teacher performance, attitudes

,toward the profession, retention in the profession, and increased levels of
" student Tlearning. Within the: context of these outcomes the following

components of the Initially Certified Program should be evaluated for their
effectiveness: ’ .

A.  Support Team

Attention will be 91Ven' to at Tleast three areas in evaluating the
effectiveness of teams: :

1. Selection criteria and the censﬁstency with which the criteria are
applied; s \K\' -

2. Training of 'teanf\\members and its relationship—~ to desired
outcomes/competenC1es, '
3. The quality of services.delivered by the support team.

B. Inservice Program

Three dimefisions of inservice will be evaluated:
1. Orientation at the building and system levels;

2. Content and follow-up training on the five major teaching‘functions
of the TPAS/IC; : ' '

3. Additional opportunities for inservice that will reflect both
’ generic and individual needs. :
C.. Collaboration G -

_ _ e ’
The evaluation will address the adequacy of procedures established to
insure collaboration between.the three agencies in program implementation
and improvement. ‘ ' ‘

7




S . There should be an gngoing evaluation of the instruhent(s) and practices
associated with-the assessment of performance. Moreover, the overall program

evaluation design should yield data on time-cost factors inherent in -

Jimplementing and maintaining the program so as to facilitate the determination
.of cost effectiveness.

8. ADMINISTRATION

: Assignhent of Responsibility

A.  STAT . .

—_—
-

The Division of Accreditation and Program Approval of the SDPI will be
the designated body charged. with the overall responsibility for.developing,
implementing, monitoring and evaluating the Initial Certification Program. The
division will coordinate the regional review of local Initial Certification

Programs, through Regional Centers, forward review reports to the State

Evaluation Committee on Teacher Education and submit an annual report of the
Initial Certification Program to the State Board of Education. -

Finally, tha Division of Accreditation and Program Approval Wi]] provide
- technical assistance as requested through regional policy councils and design,
develop or secure training modules as needed.
B. LOCAL

bLoca1 BeginninQ/InitiaJ]y Certified Teacher Education Programs will be
monitored by the superintendent or his/her designee. Additionally, the LEA
will: : , N : )

1. Establish a Tocal structure for organizing- and administering the
Initial Certification Program according to.State guidelines. °

2. Complete reports to give evidence of implementing a program for all

beginning/initially certified personnel in accordance with state-

adopted guidelines.

3. Complete-reports to provide evidence of collaboration with programs
of teacher preparation. ‘ o

4. Establish a communication network -for assuring: (a) collection of
data from support teams; and (b) feedback regarding the progress of
initially~ certified .personnel in achieving minimum teaching
competenciesy.  © -] '\

. \

~

i
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APPENDIX A
 PUBLIC EDUCATION - PUBLIC INSTRUCTION - 2H. 0600

(3), (4) andf(5) as follows: - . .

~

16 NCAC 2H10608; LEVELS OF CERTIFICATES; has been amended by adding sect1ons

(3) INITIAL CERTIFICATE REQUIREMENTS - )
(a) Initial certification extends preservice education -into the
first two years of actual .employment to assure -the ability of
practicing professjong}? on. an 1independent basis to meet
established performance - Criteria prior to the award of a
Cbntinuing certificate, The following condjtions shall apply:

(1) The initial certificate shall be issubd to a person who

s Meets certification requirements.” :
(i1) The initial certificate will also be issued to a person

: . S . . . ” N
A completing requirements for certification in a new service-—

‘area.such- as.administration. : P
(iii) The initial certificate shall be valid for—a maximum of
~ two years -t meets the Tegal requivements for employment.
Should the holder not ..secure acceéptable employment during
the period of validity application must :be made to the
Division of Certification for extension of the initial
certificate. Extension may be granted for up to two
years provided five years have not elapsed . from the date

i
in

of qualification as determined by the dating and/or

\

renewal requirements contained in NCAC 2H.0203(c)(2) and
,2H.0207. :

(iv) "For purposes of meeting the performance requirements to
convert an initial certificate to a continuing certificate
through the Initial Certification Program, a year shall be

- - defined as not Tless than six (6) successive calendar
months of full time employment in one ‘Tocal public school
c.unit or non-public school with an approved- program plan.
(v) Initially certified employees who .become employed by a
different local public school ‘system after completing one
year of participation in the Pragram - for Initially
Certified .Personnel “will have their portfolios forwarded

..

to the system of current. employment for their second year

of.participation in the program. .
Spﬁﬁm (vi) The .initial certificate shall become null and void after
- two years of unsuccessful experience and will not be
extended; provided, howeverq that such a certificate
holder may return_tp an approved teacher education program

—

to. correct deficiencies and receive a new initial

certificate for employment ‘and again try to meet the -

performance requirement. :
(b) In order for an initial certificate to be converted "to: a
continuing certificate, the holder of an initial certificate
must:

(i) serve two years with a local board of education which Has

a- comprehensive program plan for initially certified

. *.personnel which meets criteria established by the State

‘ : Board of Education and is approved by the State Board;
NORTH CAROLINA ADMINISTRATIVE CODE - . » ~

10 | o
1
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(i1) meet the - performance criteria established by the State
-Board of Etducation for conversion of an initial
- Certificate to a continuing certificate and receive the

(4.) CRITERIA
' COMPREHENSIVE PLANS FOk INITIALLY CERTIFIED -PERSONNEL.

(a)

NORTH CAROLINA ADMINISTRATIVE CODE

Each

plan

recommendation of the locally designated official by which

employed.” .
AND ~ PROCEDURES ~ FOR  DEVELOPMENT  AND.  APPROVAL QF

local board of education shall develop a comprehensive

-program plan for initially certified personrel and present that .j

to' the Department of Public Instruction no later than

August 30, 1985.  Non-public schools which have a state- - |
approved staff development program are eligible to submit a

'vp1an

~assimilation into the profession;

_administrator; : /

for approval..Each-plan must meet. the following criteria:
describes adequate provisions for efficient ‘management of
the program;

provides for formal orientation for initially certified
personnel describing availakle . services, training
opportunities and the process Tor .achieving a continuing |
certificate; . e _ _ iy
provides for the assignment of a mentor or support team, as 5
determined by the LEA based on need(s), for each initially =
certified person, to provide guidance, counsel and promote o

in cases where the LEA deems a menfor to be the appropriate
support ‘person, the principal or his/her designee shall |
share the responsibiiity for providing the support; ]
the support team for each initially certified teacher
shall include a career status teacher, the principal or
his/her designee, and a generalist or a specialist in
curriculum/instruction  which mway include but 1is  not
Timited to an IHE member or gentral office .supervisor/

provides for conducting ‘a minfmum of three observation
per year, the first of which/must be for at least oné

period or instructional actiyity, -preceeded by a pré
conference and followed by a Jost-conference. The other

may be upannounced but must B for at least one period %

jnstructﬁbna] activity -and /be followed by a pos

e

- conference “to give appropriaté feedback. A1l observations

of teachers wigg be done by persons trained in the use of
the first. five ¥unction areap of the performance apprais€1

~Jnstrument for teachers; the first observation to occur

(vii)}

prior to  Gctober 30, the second observation to ocgur
between October 30 and January 15, and the third
observation to occur after January 15; , ’

provides for ‘the preparation of an  individualigzed
professional development plan for each initially certiflied
person which identifies goals; strategies and progress
toward improving professional skills; / .

| D
- 16 /
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(viii) provides for a structure to identify and deliver services
) and technical assistance needed by initially certified
, personnel; . : o
(ix) provides = for maintenance of ~a cumulative ortfolio
containing the-professiona]‘deve1opment plan apd official
documentation .of  performance  in the first five function
areas of the performance appraisal instrument; - -
(x) assures that - the program plan was developed in
- collaboration .with institution(s) of higher education
having. approved teacher education programs and describes
their continuous involvement with the program; L
(xi) describes a plan for the systematic evaluation of the
' program to assuré program quality, effectiveness, and
_ efficient management; - ' :
(xi1) designates a person to verify successful completion of the
two-year initially certified program and make
{ recommendations regarding continuing certification, such

recommendations to be accompanied by written
: - Justification; S ;
(xi11) 'documents ~that the local board of education has adopted
‘the plan. T

(b) Program administration is delegated to the Division of
Accreditation and Program Approval in the Department of Public
Instruction. ' . ‘ i

~(c) The Division of Accreditation and Program Approval will review
each plan submitted and determine whether the plan meets the
Criteria specified in 2H.0608(4)(a) above no Ilater than
October 15, 1985. The Division of Accreditation and Program
Approval will recommend ‘the approval or disapproval of each
, - plan to the State Board of Education at its first
i ' meeting following October 15. . ' ,
' : : (d) In the event ‘the State Board disapproves any plan,. it shall -
| , , - specify changes which must be made in the plan and specify the .,
. , A ‘date by which such- changes will be accomplished. The Tlocal
I ~  board of education will implement those changes by the date

-~ specified by the State Board.

(e) Approval of plans by the State Board is on a continuing basis, - .
but each local board of education shall file an annual report
with the Division of Accreditation and Program Approval. The \\
contents of the report shall be prescribed by the Division of
‘Accreditation and Program Approval. "The Division will forward

S , . an annual report/%§~the State Evaluation .Committee on Teacher
° ’ Education and the/State Board of Education.

(f) 1In the event the Division of Accreditation and Program-Approval
determines that a plan no .anger meets the criteria established
in 2H.0604(a) above, or that a plan is not being implemented in
accordance with -those criteria, the Division wil]l immediately

‘ - report such deficiencies to the State Board.

[ .~ NORTH CAROLIQA ADMINISTRATIVE CODE ~ : ' ‘ -
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L

(9)

The State Board shall review reports of deficiencies from the
Divisjon o Accreditation and Program Approval and direct the -
. ,% N - i
Tocal* board of education to implement any necessary change3}1n
its plan and specify the date by which such . changes must’ be
implemented. The. Tocal board will comply with the State

Board's directions. S

(5.) CRITERIA AND PROCEDURES TO BE MET BY CANDIDATES FOR CONVERSION OF
AN INITIAL CERTIFICATE TO A CONTINUING CERTIFICATE.

(a)

History Note:

No  later than April 15 of the second year of employment of the
holder of an initial certificate, -the Tocally designated
official shall; determine whether the employee' will be
recommended for conversfon to a continuing certificate. This

determination shall be made upon the basis of the information

contained in the individual's cumulative portfoliop. In no
event shall the 1locally designated:  official recommend the

‘conversion of an initial certificate/ to a ~continuing

certificate for any individual who has not received a rating of
"at standard" or. higher on each of the first five function
areas of the performance appraisal instrument on-the final
observation prior to April 15 of the second year of employment.
The recommendation for conversion of an initial certificate to
a continuing certificate shall be made an a form prescribed by
the Division of Certification. The Division will review each
recommendation to determine whether the person recommended has
in fact achieved a rating .of "at standard" or higher on each
of "the first five function areas of the performance appraisal -
instrument. . If the person recommended -has achieved the
required rating Tlevel the recommendation of  the “Tocally
designated official will be approved. If the person recommended

has. not received the required rating level, the recommendation

of the locally designated official will be disapproved.

Any teacher not recommended by the locally designated official
far conversion from an initial to a continuing certificate may
haze that recommendation- reviewed in accordance with G.S.115C-
45(c). R ' -

Statutory Authority G.S. 115C-295; 115C-296;
115C-298; 115C-309;

Eff. November 1, 1983;

Amended Eff. July 1, 1985.

NORTH CAROLINA AUMINISTRATIVE CODE o 15




; g o 1 o APPENDIX B

" THE SIX-YEAR CERTIFICATION»PROCESS,

\ y : Achievement of Denial of | Satisfactory .| Achievement of
| Satisfactory Minimum Designated Admission | - Performance in Minimm Designated
Entry . Campletion of | Scores on NIE Core ' , S |  Professional . Scores on NIE
~ Into Gereral Education Battery Tests on [ N Admission to - Studies," Teaching . Professional Knowledge
College Requirements’ General Knowledge . Approved Specialty Area, and Teaching Specialty
: : and Camunication Teacher Education| * and Field o : Tests
-Skills \ Program Experlenﬁes
.. ‘\\‘ .
: ‘ . Piigt Year of , ——| Second Year of
No IHE/LEFA i Denial of | [ 1 time ' o Full time
. ‘Recammendation [ Initial Certificate ‘ Employment Progress on | Enployment
Degree |’ . , : S : | Professional | <
Awatrded L LAE/LEA , Initial Certificate Participation in - : Development " |. ‘Participation in
. |_Re¢ xmmendation Awarded Beginning Teacher _ Plan " Beginning Teacher
' ' . Pkogram (Support | Gbjectives - ~| Program (Compilation [
, , Team,, PDP, Initiation ] ' o , of Portfollo)
= I o , ____of portfolio) - ‘
AN | [eewme | —BE]
Profyress on | _ , Denial of . : : . » _
Professiona% ' LEA Review of | Continuing Certificate — | Recycle ] " Continuing Continuation
Develogment/ [~ ‘\Portfblio / ' . ' ' Cértification | of
. Plan . . ’ Recommendation for Approval by | - Career Growth
hjectives , Award of - ' State Board \
' Continuing ‘Certificate of Education o . ’ R

U *Note: An 1nd1v1dual may opt out of \the process
o : ‘at any stage.

All steps are subject to Statd standards,

gu1de11nes, and competencies.

o | N\ 2U
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APPENDIX C | 1/83
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¢ a

TEACHER PERFORMANCE APPRAISAL SYSTEM/IC ' ' 7 ’

INSTRUCTIONS 1. Based on the evidence from observation and discussion, the
evaluator is to rate the teacher's performance with respect to
the 5 major functions of teaching listed below.

2. The evaluator is encouraged to add pertinent comments ‘at the
- ‘end of each major function. ‘ _ .
3.  The teacher is provided an opportunity to react to the
. evaluator's ratings and comments. '
4. The evaluatoreand the teacher must discuss the results of
"/ the appraisal and any recommended action pertinent to it. .
5. The teacher and’ the evaluator must sign the instrument in the
: assigned spaces. : : '
" 6. The instrument must be filed in the teacher's personnel
folder,

7. The rating scale will be as follows:

Level of Performance4

-6.  Superjor

"Pérformqﬁce within this function area is consistently outsténding.’ Teaching prac-
tices are demonstrated at the highest leve] of performance. Teacher-continuous]y
seeks to expand scope of competenices and constantly undertakes additional, appro-
priate responsibilities. _ . : - o
5. ,We]] Above Standard

- Performance within this function area is frequently outstanding. Some teaching
.practices are demonstrated at the highest level while others are at a consistently
fiigh Tevel. Teacher frequently seeks to expand scope of competencies and often

- ‘undertakes additjonal, appropriate responsibilities. .

"y, Above Standard

Performance within this function area is frequently high. Some teaching practices

are demonsrated at a high level while others are at a con<is’ently adequate/acceptable
level. Teacher sometimes seeks. to expand scope -of compete¢ncies and occasionally
undertakes additional, appropriate responsibilities. ) ‘ \

3. At Standard

Performance within this function area is consistently adequate/acceptable. Teaching
practicas fully meet all performance expectations at an acceptable level, Teacher
maintains an adequate scope of competencies and performs additional responsibilities
as assigned.: g S : '

T

:2. Below Standard

Performance within this function area is sometimes inadequate/unacceptable and needs
improvement. Teacher requires Supervision and assistance: to maintain an adequate
scope of competencies, and sometimes fails to perform additional responsibilities

as assigned. - T - - g :

1. Unsatisfactory .

Performance within this function area is consistently 1nadequate/unacceptab]e and
~most practices require considerable improvement to fully meet minimum performance
expectations. - Teacher requires close and frequent supervision in the performance

of all responsibilities. : ’
- ‘ 15-




Ratin

Scate ‘
(PTease Check)

Teacher Name

o

Schoo]

Superior

Well Above Standard

Above Standard

At Standard

Below Sﬁandard
Unsatisfactory

1. Major Function: 'Managemenf[of InétfuctiOna1 Time ’

[]

-~

]
]

1.1 Teacher has materials, supp]ies.aﬁd equipment.
- ready at the start of the lesson or instruc-
tional activity. :

1.2 Teacher gets the class started quickly.

1.3 Teacher gets students on task quickly at the
beginning of each lesson or instructional
activity. -

1.4 Teacher-maintaﬁns a high level of student
time-on—task. '

Comments

7

2.1 Teacher has established a set of rules and
’ procedures that govern the handling of
routine administrative matters.

2. Major Function: Management of Student Behavior - | "F_f]l ‘L___[_;!L_J
, , ‘/ ' ,; -

2.2 Teacher has established a set of rules and
procedures that govern student. verbal. par-
ticipation and talk during different types of
activities--whole<class instruction, small

. group instruction, etc.

2.3 Teacher has established a set of rules and
© Procedures that govern student movement in
the classroom during different types of in-
structional activities. C

2.4 Teacher frequently monitoré the behavior of.
all students during whole-class, small group,
and seat work activities and during transitions
between instructional activities.. /
: o /
16
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Superior

s

'Rating_Scale

(Please Check)

Well Above‘Standafd
Above Standard

.At Standard

'Below Standard
Unsatisfactory

2.5 Tgachér stops inappropriate behavior -
prompt1y’and'consistent]y, yet main-
tains the dignity of the student.

Comments i

F

Major Flnction: Instructional Presentation

. »
371, Teacher begins lesson or instructionatl-
activity with a review:of previous

-material. _ L .

3.2 Teacher introduces the Tesson or in-
structional activity and specifies
Tearning objectives when appropriate.

3.3 Teather speaks fiuent]y and precise]y.

3 Tea;henypreSents“thé lesson or instruc-
' tional activity using concepts and
language understandable to-the students.

3.5 Teacher provides relevant examples and
' demonstrations to illustrate concepts
. and skills. ,

3.6 Te?cher assigns tasks that students
handle with a high rate of success.

3.77 Teacher asks appropriate -levels of
' questions that students handle with
a high rate of success. -
3.8 Teacher conducts Tesson or instructional
activity at a brisk pace, slowing presen-
tations when . necessary for student under-
. standing but avoiding unnecessary slowdowns.

3.9 Teacher,makes transitions between lessons -

and between instructional activities within
lessons efficiently and smoothly. - ’




Rating Scale

." Major Function: Instructiona].Feedback_

5.1

. (Please Check)
. - .
o 48
[1~]
©
g © © >
- 98 Sm Son
. (7o 4= ‘ry Q.
) © V|V | L
Q) = | < Q
\ > [1-] [1-] [1=] [1~]
~ |’ ol - ™ Yee
=] L v = (7] 7]
o= << i) Bl
S I Zz |
] r— > (72 o o
[=% r— Q Ledill B 2]
i = )] L) - <% = .
: “IiIx < ||
3.10 Teacher makes sure that the assignment is
clear. , : . |
3.11 Teacher summarizes the main point(é)[of the
: lesson at the end of the lesson or instruc-
tional activity. '
Comments
— . , N
‘Major Function: Instructional Monitoring of | .e
Student Performance. -
4.1 Teacher maintains clear, firm and reasonable
work standards azf due dates. ’
- 4.2 Teacher circu]at/s during classwork to check
all students'penformance. -
'4;3 - Teache~ routin#Z;~uses'ora1, Written; and
___ other work products-to-check student progress.
4.4 Teacher poses quéstiohs clearly and one at a
- time. _
Comments /
/ -

Teacher provides feedback on thefcorrectness.'

- or incorrectness of in-class work to ‘encourage ,

student growth.

i)



‘Rating Scale
(Please Check)

\ 7
B 7
i)
'g
S1E| (=2
72 -] g o
© © < -~
3] < 1 = (]
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o B o (@] o wn
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5.2 Teacher-pegularly provides prompt feedback
on assigned out-of-class work. N
5.3 Teacher affirms a correct oral response ' -
‘ appropriately, and moves on. ' :
P o e e . L N
5.4 Teacher provides sustathing feedback after
v an incorrect response or -no response by
probing, repeating the question, giving a
clue, or allowing more time.
Comments
| .
S e
- Evaluator's Summary Comments
AN
Teacher's Reactions to Evaluation
i
— — ‘ Signature indicates’
Evaluator's signature and date Teacher's signature ang date that the written
‘ - - evaluation has been -
SN 19 : Seen and discussed, -

25
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5/85 _APPENDIY D

(SAMPLE PROPOSED)

NORTH CAROLINA o g
INITIAL CERTIFICATION PROGRAM ] S

RECOMMENDATION. FOR CONVERSION OF INITIAL CEkiIFICATE o /
) CONTINUING CERTIFICATE ’

Full Name of Initially Certified .Person

- i
v n{\
Social Security Number : - Initial Certificate Held
Graduate of : -
, . (IHE Name) o
Recommended For Continuing Certification : )
‘ . o . , T ‘
Not Recommended For Continuing Certification ’
3
. Justification: ‘ ' ’ :
&
5
- -
’ ’ “
»
. »
Person designated to make recommendation
signature
. o o -
Date \" gr T
. _F
[ ' . T
; . . Mail to: \
Division of Certification Action 7 Division of Certification ;
o ) . .
Approved . State ngart@en? of Public Instruction.
' _ © *~Education Building
Not Approved "Raleigh, NC - 27611
Date '
. signature .

El{l‘ic ~ : ) . 20 26 |

s : . . : :




TEACHER PERFORMANCE APPRAISAL SYSTEM/INITIAL CERTIFICATION

APPENDIX E
. | |

INITIAL CERTIFICATION PROGRAM —

PROCEDURES

¢

It is recommended that the following guidelines and procedures be followed

'

when the Teacher Performance Appraisal System/Initial Certification is used.

1.

A11 observations “should. be conducted by persons who have been
trained in ‘the.use of the observation/evaluation instrument.

Each teacher. should be. observed on at .least three (3) occasions
during.each school year. : ‘

When a support team is used, at least one éomp]ete team observation,
collectively and/or individually, of each teacher’ should be made
during each of the following three (3) time periods:

A.  Before October 30 -~ .
B.  Between October 30 - Janlary 15
C. After January 15

@

—

At least one of .the observation visits should be announced and
" discussed with the teacher who will be observed and at Teast one of

the visits should be unannounced.

C]asskoom observations should begin 1mmediate1y after the bell rings
for instruction te¢ begin or precisely at the time scheduled for the
Tesson to begin. A

If a significant interruption occurs during the observation, the
observation should be stopped. The. reason for discontinuing the
observation should be noted on the form and the teacher should be
revisited during the next two weeks. e

Observations should be conducted -on diffsgént days of the week untfl
more than five (5) observations have been cbnducted covering each

- day of the week' school is in session. ‘ ) "

Each observation should be conducted during different hours of the

day until the number of observations exceeds the available periods

»

Of Tnstruction, unTess there is need : to observe the same
subject/class more than one time. '

Each classroom observation should last for at least 50 minutes (or

an .entire class period). -The observer should remain -in  the
classroom until the end of the instructional period or activity.

27
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10..

11.

12,

FROIN

L4,

1%.

1b.

19,

- 20.

The cbserver should sit in the classroom where students and teachers
can_be seen and heard easily. The observer's attention should be..
Tocused on what the teacher and students are doing.

Iheo observer should not expect to observe all of the teaching
practices during any particular observation but should note all of .
these which are observed. Multiple observations will be required to
ubserve o1l practices,. even in effective teachers' classroams.

The 1iled nutes should describe exactly what was seen and heard and
should rejate to the practices contained in the instrument. Notes
may also record incorrectly-taught content and/or poor practice not
¢n the instrument. These may then be addressed in the profesciondl
aevelopment plan. : '

Field notes should record ‘all practices which occur frequently” or
infrequertiy and should actually reflect how effectively the teacher
gngages in the practices.

As scon as possible atter the classroom observation has been
completed, the observer should use the field notes to complete the
record. These expanded recordings should be used to  relate
observations to the teacher later, and filed in the support team's

v

~working file maintained on each teacher.

It '
For %%g?mlive observation, the support team members Should come to
colled¥fve agreement regarding teacher strengths and areas for
development prior to the design of a professional development plan
with the teacher. ' : :
For summative observation, the support team members should-came to
collective agreements in rating of the teacher's performance on each
of the five teaching functions, using the scale on the instrument.
One instrument is then comp]etedv representing the consensus of the

team. )

The ratings should be based .upon the support team's agreement
regarding the teacher's performance at the time of that rating.

Within five working days af the time the dbservations are comp]%}ed,
the team or team representatives should meet with the teacher to

discuss observations and recommendations.

Copies of the vobservations/recommendations and the professional
development plan should be included in the teacher's file maintained

in the principal's office and the portfolio in the superintendent's/

desigree*s ot fice. '
Each page of the observation/assessment: instrument(s) should be
initialed by the observer using the instrunent(s).

oo
r




)  APPENDIX £l
PROFESSIONAL DEVELOPMENT PLANS

RATIONALE : .
’ : : o
' The North Carolina State Board of Education, effective July 1, 1985,
approved a process requiring local school administrative units in the state
to develop and maintain a-professiongl development plan for each certified
nerson, ’ ' T

-

“This action is based on the following beliefs:
That those involved in the profession of education must continue to learn and
-acquire better skills in order to keep current and informed in this time of

rapidly expanding new knowledge. ‘

That every educator has rodm for improvement. Every educator has much to learn
about their area of instruction, supervision, or administration.

. LT . . ‘
That an on-going systematic program of professional development will-improve the
quality of education in North Carolina. b ' : _
That -all educators who participate in planned professional growth will find
themselves being more ‘effective. ' ’

The following guidelines and éample forms with‘directiois have been -
developed to assist in the design of Professional Development Plans.
GUIDELINES FOR DEVELOPMENT: f’.

Professional Development Plans

1. Should be based on a positive model fof’improvement as often as possible

- as opposed to deficit models, !

2. Should be based on the assessed needs of the individual, the sch601; or the’

local. unit.

3.. Should include revards, reinforcement, motivation and leadership values
which support professional development., . o

4. Should be developed collaboratively.,

5. Should Bémdirected'at changing teacher behavior-rather than studeut. behavior.

6.  Should provide linking mechanisms between training and actual job situationé.

7. Should include both formative and sumﬁativeﬂeva%uation mechanisms,

8. Sheuld have a strategié component which is contindally updated to -
- . a9 . - -t . s .
accommodate change at various decision points.

QO . | . ' 2329




9.

10,

a.
b.‘

a.
b.

C.

12,;

13,

(1 < N o T w 2 L I

Should. emphasize individualized programs where possible,

Should be developed’

Should be developed for a five
renewal cycle and should 1nc1ud , ¥

Should be rev1ewed perlodlcally and rev1sed as necessary

Should include

to encOurage growth in on—the—Job performance and

S

year period to paralled the certlflcate

PR

to - galn or ref1ne skills,

Fl

a two,year cycle for INITIALLY CERTIFIED teachers j

@& one year cycle to coincide with. the PERFORMANCE APPRAISAL SXSTEM and
an appropriate cycle to coincide with decision’ points for the/NORTH
CAROLINA CAREER DEVELOPMENT PLAN FOR TEACHERS AND ADMINISTRARORS

‘at least one long range goal,
strategies for achieving the goal
target dates, : ,
resource requlrements, and . : ;
assessment strategies, ' . : a e

.

24



T DIREﬁTIONS FOR USE OF PROFESSIONAL DEVELOPMENT
o PLAN FORM (pDP-1)

o S A 'APPENDIX F,

1. Fill in identlfying data on employee.

Record date.

3. .Check appropriate MAJOR FUNCTION If OTHER 1is checked, EXplaln brlefly

The starred MAJOR FUNCTIONS are to be utilized for INITIALLY CERTIFIED
teachers.

4. Record CRITICAL PRACTICE(S) and/or STRENGTHS, subheadings on the Performance

Appraisal Instrument. If OTHER is checked develop appropriate CRITICAL
PRACTICES(S) and/or STRENGTHS. : 7

L Py wN - - T
. [ '

Write the GOAL of the Professlonal Development Plan ‘A GOAL is a concise
statement of what is to be accompllshed '

A .

6. Llstjthe STRATEGIES the sequenced steps of the plan to accompllsh the goal.

Refer to Section 6, Design for -Individual Staff Development Plans .in The
Handbook for Staff Development Coordinators’ for. assistance,

L

~
L]

Indlcate the classification of certificate renewal ,credit for each strategy .
using the following code: O-no credit; 1- college or un1verslty course;

2~ local course/workshop, 3- 1ndependent study; 4- act1v1tv,aonroved by SDPT

8. .Indlcate the TARGET DATES thevestimated time of completion for each step;

9. List the RESOURCES (i. e., the people, funds, materials, or time) needed to
accompllsh each st step. :

te

o
- O

. List the ASSESSMENT' STRATEGIES the technlques wh1ch w1ll be used to assess
the- extent to whith the goal has been accompllshed ;

[

11, Sign and date the form and have the employee slgn and date the form 1nd1cat1ng
* . that the plan has been reviewed. { Lo = -

12 Record the DATE ACHIEVED the date each srao is ‘actually completed

13,

Check the appropriate box indicating the extent to wh1ch the goal has been
successfully achieved. .

a. Check FULLY ACCOMPLISHED when the goal is carried out as agreed.

b. Check PARTIALLY ‘ACCOMPLISHED when the goal is carrled out only in part.
] Indicate a REASON.

~c.. Check NOT ACCOMPLISHED when the goal is not carried out aﬁ all.

Indicate
a REASON.

14,' Allow employee tofcomplete section, EMPLOYEE'S COMMENTS, if desired.

lS; Sign and date the form and have the employee sign and date the form indicating
the final review of the plan. .

25,




Cwam POSITION APPENDIX F,
SCHOCL GRADE LEVEL
SUBJECT AREA - . - DATE
CERTIFICATION: [77 INITIAL /=7 CONTINUING 9
AJOR FUNCTIONS: |
Management of Instructional Time *_ 7 Instructional Péedback =
-/ Management of S tudent Behavior * 7 Facilitating Instruction
:7"Instjrﬁ’ct:.iona1. Presentation * 7 Interécting_wiﬁhin:the-Educational .
- , . , Environment -
|/ Instructional Monitoring of : : . :
~ Student Performance * [7 Performing Non-Insttructional Duties
: L7 OTHER o . :
ITICAL PRACTICE (S) and/or STRENGTHS : GOAL(S): "
N
RATEGIES (in sequence): CLASS. TARGET . RESOURCES DATE
' AN - OF CREDIT DATES . ACHIEVEL
oo
:
; ;
\ .
. o ¥ 7)“» _ ,.
.oy
.33
26




. ASSESSMENT STRATEGIES:

INITIAL REVIEW & - ) IR
SUPERVISOR'S SIGNATURE DATE
s . . -
a . 7
EMPLOYEE'S SIGNATURE DATE
. 'SUBERVISOR'S COMMENTS ; |
ACCOMPLISHMENT ~ 'REASON
" L7 Fully Accomplished . ® -
D Partially Accomplisl‘n;ed
L7 Not ‘Aécbmplished )
. 1
EMPLOYEE'S COMMENTS :
© FINAL REVIEW : -
SUPERVISOR''S SIGNATURE DATE
EMPLOYEE'S. SIGNATURE L DATE -

27
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' APPENDIX F .

NAME . Tom Smith

POSITION ...,

SCHOOL_"Dcean ViewHigh scnoo)

Science

GRADE LEVEL , ¢

SUBJECT AREA

CERTIFICATION: L7 INITIAL (X CONTINUTNG

DATE 4_15_gs

MAJOR FUNCTIONS:

Z:? Manageﬁ;nﬁ of“ngtrﬁcti§nhL Time *
[37"Managémgﬁ; bf‘Studéﬁc thavior_* :
) Iﬁs§¥ﬁc€i0péi Prgsentaﬁion *
Z:?uInsfruc:ional Monitoriﬁglgf

, . Student Performance *
.+ [JorHER

g Instrudtipuai Péedback.*'

L7 Pacilitating Instruction

Yo g Interacting within the Educational

Environment :

Y Performing an—InStructibnal Duties

(RITICAL PRAGTIGR (S) and/or STRENGTHS ;

B

GOAL(S)

, . » L '
. frequently monitofs pehavior “of all studer.ts

will demonstrate effective—use of-téchnigues

Qu;ing«wholé=mﬂass, smallgroup afd Seat
work activities and during transitions
' between instructional activities,

increage time~on~task.

to monitor students ipg s
whole-group and individy

cience class during':
al assignments to

| TRATEGIES (in Jequence): CLASS. TARGET RESOURCES - DATE
' ° OF CREDIT DATES B ACHIEVE
1. .ODServe anocher'scienée,ﬁeacher.as ' : ' , . - :
' . assigned. . RN ‘ ' o - . 4=26-84 wze%easedwtimé””zﬁ?Zﬁﬁﬁf_—
2. Attend workshop on behavior mahagemenc. 4 [’6—27f84 scipeﬂd ' é/;27/3
) ‘ ) \ : . ” ~ o
l;ﬁ. Take.course on Discipline Alternatives o . 7-13—84;;0 , n
| at IHE. . T 1 8-2-84 _tuition grant 8/.2/3‘{
4. . Meet wiﬁhAdepartménc’head to discuss work : '
shop and course findings and chooge . : , .
techniques to use. 3 8-28-84 released time %/zd-wg$
LS: ?raCCice ménitorihg techniques tg 'pFeparaﬁidn /Mﬁglgq
increase time on tagk. 3 '10~-18-84 time .
Ab. . Demonstrate techniques to increase time
- on task'in classroom for deparCmenc. . )
head ‘and reviey, S 3 11-8-84 | released time 1727/54
. . . .
34
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ASSESSMENT STRATEGIES : o s - l
" Application of concepts from wniversity course/workshop information -
- Judgment of supervisor(s) o . :
Employee -self log l
- Classroom observation(s)
INITIAL RE : L Z - ‘ S
, B2 2 74 = — | . 4=12-84 l
: - /SUPERVISOR'S SIGNATURE © -~ | ' DATE
S - EMPLOYEE's SIGNATURE | - DATE ) .
s . SUPERVISOR'S COMMENTS .
ACCOMPLISHMENT | S ‘ REASON I
— ‘ . o o ’ Making progress - toward goal~-neéds.
Ul?ully Accomplls_hed . E : additional work on involving low
e L A , : achieving students in whole-group.
E'Pattla;ly Accompllshed. : , -} activities and controlling frequent
L S disruptions during individual assignments
L7 Neot Accomplished _ R e

EMPLOYEE'S © COMMENTS ;

~ TReae /LM&%:M wwetd é" %Conpma’ai N
b Py 1935736 DDA B T
-FIN"AL RE W ! | 4ol2-84 v
_____ [Foeemvisom’ =
T ot e84
| £ © DATE )
%) | / ' #

.
)]
(4

29




Sye Bates

NAME

1

APPENDIX. ‘FS

POSITION Teacher

SCHOOL Simsyille’ F‘]Pmpnrnry

- GRADE-LEVEL s

3

SUBJECT. AREA

S

DATE. 2-10-83

CERTIFICATION: /§J INITIAL [ coNTINUING

MAJOR FUNCTIONS:

[:7 Managgment ;f:instructional Time.* :
Z:7'M§nagement of §tudent Behavior *
L:?;;nsE%uigjéégir?fésentation * '

. g . :
ZE? Ins:fuctibnal'Monitbring of

Student Performance *
. LJOTHER"

7 Pérforming'Non-

) Instrucéianal_?eédback *
2 Facilitating Imstruction
h o :

Y} Interaccing within'the Educational

Environment '

Ins:ruc:ional_Duties_

. o

/.

CRITICAL PRacTICE (s) and/or STRENGTHS:

.GOAL(S):

Sope

routinely uses orall;written, and othe% work

ez

will use at least three different techniques

2

products to.check student progress’, to-monitor student progress,
7
/
(' r
‘TRATEGIES (i sequence);: . CLASS. . TARGET -RESOURCES DATE =~ -
I o , | OF CREDIT DATES ACHIEV:
"l. Secure and review literature on student ] - _ printed af,
ST ) i B - . e
evaluation techniques.. 3 2-17-85 - articles :
2. Discuss this literature w%th;ﬁentppnh_”mj,‘ B - i#lagzn_ﬁ;:;j?léhSeﬁlEi&e;’vw~’¥;“tf"“
h_m";m-wmteaehery““"“i:»i::::::::::;«_ e 3 T 253085 for meeting i.:-r7ﬂ9
TR / \ .
. 3. Attend worksuop on Lessop Plan Design, 2 2-25-85 released time | 2-2.5-
. . ) . ¥ . . t N
- : . . . i : /.‘ '

4. Lxamine techniques to check student printed articlels
progress and select three to use with ) and workshop” , -
class, 3 ! . ' 3 3-9-85 ‘materials 13 ‘jf?

' 5. Practice using three_teghniques.in Preparation ; ;
social studies class, 3 4~10-85 time. [ Y-i0-¥
s oo ’ !

6, Observe mentor teacner during social _

sutdies and log evaluation techniques, 3 4-28-85 released time Y-22-
. e ‘ !

7. Dewonstratea three téechniques to check . | ! ;
student progress 'in classroom for ' - .
MeNLor teacher and review,. 3 5~10-85 released time 5170—;~
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| ASSESSMENT STRATEGIES :

Judgment of supervisor(s)
Employee self log
" Classroom o7servation(s)

I ' E)

2-10-85
SUPERVISOR'S SIGNATURE DATE
s/-&& ' flfd‘m? 2-10-85
m‘\m S SIGNATURE SATE
| SUPERVISOR'S COMMENTS .
I ~ ACCOMPLISHMENT REASON ,

[ Fully Accomplished

[:7 Partially Accomplished

easy to monltor because procedures
were well —-de fined.

31

o
L7 Not Accomplished’ ]
EMPLOYEE'S COMMENTS : |
ﬁ«tzm'z_w S - ;(5 — |
% 5-14-85
supzavzso 'S SIGwm e
. . : ,
: 5 ) ,
- . Sl 5-14-85
EMPLOYEE'S SIGNATURE “Dars
.o\
. 3&(,



Tt

\

: ; | INITIAL CERTIFICATION PROGRAM ;

5/85 ' ' ‘ LEA/IHE WORKSHEET , ‘ < APPEMNDIX G
, FOR PROGRAM Itd PLEMENTATION = . . o :

SPECIFIC OBJECTIVES, STRATEGIES, AND. FORMATIVE CVALUATION PLAN

. FORM C
LEA B , : -

DATE

‘ 1 ‘ : | . , ‘ TIME EVENT SCHEDULE [ 1986-
OBJECTIVES, STRATEGIES . RESPONSIBILITY RESOURGES REQUIRED 1985 1986 1987

J{AJS|O|N|D{J|FIM|A]M|J
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* o . - APPENDIX H’

'/

INITIAL DRAFT | | o June, 1985

1. Commitment

fanrdd -
1
|
| S R

NORTH CAROLINA INITIAL CERTIFICAT1£N PROGRAM
CRITICAL REQUIREMENTS FOK MENTORS .

8

\ The selection of a mentor should be a comprehensive process. Specific

criteria should be delineated based on role expectations and-responsibilities -

as well as on key indicators of successful role performance drawn from

research and professional Judgment.  Mentors like teachers are neither born

nor made "but they Can be .developed. Training for potential mentors must
address ‘those qualities which may be learned/enhanced. - The. following
guidelines are offered for consideration. . :

-

A mentor should demonstrate a professional commitment to: education,
children, the classroom, professional and .personal growth. . A mentor
should. take an active interest in the career development of. a entor with
“-a willingness to expend the necessary energy and time. A mentor should
~initiate the mentee into the new occupational and social world including
valués, customs, resources, and personnel. The goals and ambitions *of a

mentee should be supported by the mentor.

i P

2. 'Persoha]/AffectiVe

The affective elements of a'mentor-mentee_re]ationshipAare as significant
- as_the academic skills. A mentor should possess exemplary personal/human
relationship characteristics. . Personal affective attributes of an
effective mentor should include: ‘honesty, sensitivity, frankness,
fairness, patience, persistence, -independence, tactfulness, discipline,
compassion, concern, generosity, competence, ambition, caring, sharing,
understanding, enthusiasm, courage and genuineness. ! :

Mentors must be supportérs as well as challengers. Mentors must possess
the ability to .encourage, praise, -and bolster the mentee's__confidence.
He/she. must recognize, provide and encourage the opportunity for the
\mentee’ to focus. on developing ‘as a -beginning teacher in their own way
based on strengths that they bring to the experience. Mentors must be

ab]s to identify and relate to feelings of the mentee in an accepting

-way. Scared and anxious feelings of a beginning teacher are normal and

‘natural until they can make order of their new experiences and include——"

them in their daily lives.
A reiationshipjbui1ding process should éxfst and continue to grow between
the mentor and mentee. The mentor should be willing to be a helper,
while the mentee assumes responsibility for his/her own" Jearning through

»
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discussion of problems and concerhs occurring during the tgacﬁing~
experience. A mentor can't be expected to help solve problems without
being aware of the problens. ‘ ‘ ‘

o)

3. Leadership

A menf%r should possess a knowledge of political, economic, and community
factors affecting teaching. Leadership should include such skills
as delegating, group facilitating, problem solving, anticipating,
analyzing, developing options and alternatives for making appropriate
decisions, and handling complex situation. o ,

-

4, Success in (Classroom Performance

7

An -essential component of mentoring 1is the ability to model .effective
teaching practices. The mentor must recognize and accommodate the
mentee's personal learning style in modeling effective teaching
practices. A mentor should demonstrate success in at least the five
major function areas of effective teaching assessed by the North Carolina
Teacher Performance Appraisal System-Initial Certification. . --While
‘success may be-determined in additional ways, the minimal requirement
should be "above standard" or better on performance related to (1)
Management of Instructional Time, (2) Management of Student Behavior, (3)
“Instructional Presentation, (4) Monitoring of Student Performance and (5)
Instructional Feedback. Additionally, the mentor should reflect an
understanding of the content being taught and demonstrate an awareness
of current applied and action research in the classroom and school.

5. Communication - —

. '\ N .
The "mentor teacher must have the ability to demonstrate exemplary
effective communication skills.  The skill of active listening 1is a

o critical communication skill. Active listening will aide in building a
””’//iuéhrhﬁfz7é;ationship characterized by genuineness, empathy and high

- regard. The mentor must possess and exert the ability to open lines for.
free communication to further enhance the quality of the relationship
both professionally and -personally. - Such communication will allow

.recognition of and prcactive response to problem solving. Other basic
communication skills such as reading, writing, and speaking should be at a
level sufficient to facilitate interaction betwenn the mentor and mentee. -

p

6. Observe/Diagnose

A mentor should possess observation technigues and the ability to
diagnose areas ot strength and areas in need of further growth. In
addition, the mentor should have the ability to prescribe appropriate .
experiences and opportunities which will facilitate - growth of the
mentee. This précludes a thorough grounding in content area(sy) as well
as in-depth knowledge of the techniques and methodologies of teaching.
Further, an -understanding of 1learning theories and developmental
psychology as well as the ability to apply techniques/methodologies
appropriately “to.the presentation of material is essential. Also, a
mentor should possess the ability to objectively assess accomplishments of
the ‘mentee and communicate encouragement.

;;_ ) ' | 34 41 | _ ;



. -~

Record (PDP)/Documgntation

-

The mentor should be able to assist the mentee with the development of a
Professional Development Plan and the documentation of progress toward
professional goals. These skills capitalize on observation, diagnosis,
prescription and assessment of growth and fontribute to the development
of the portfolio for each mentee. ‘ ‘ ’"

Direct/Facilitative SerVices

The mentcer should be able to apply personal ahd professional strength and
skills 1in direct assj tance/support to the Initially Certified person.,
The mentor should also be able to identify those resources and services
needed by the mentee to accomplish the objectives ,of the Professional
Development Plan. _In the facilitator role, a key function of the mentor
will be to link. the mentee with relevant resources and services. This
function will require that the mentor develop considerable expertise
in the identification of resources and services available to Initially
‘Certified persons. ‘ '

A mentor will not necessarily possess all of the above-suggested

qualities. However, selection criteria should seek evidence of key descrip- B
tors from each area. There should be a balanced combination of personal and —
professional skills. , _—

/}"‘

/

"FOR CENTURIES THE CONCEPT OF

MENTORING HAS BEEN TOWARD SUCCESS..."

42

35 -




N eder SN e
DR s e e e P4

Aruitoxt provided by Eic:



~ Accreditation/ and Program /Approval in the State

. DEVELOPING A COMPREHENSIVE PLAN
. - FOR v '
©© INITIAL CERTIFICATION PROGRAM

o

DIVISION OF ACCREDITATION AND PROGRAM APPR¢VAL o d
/ ,,// / . ," )
7 1. GENERAL INFORMATION .
p y o y

Fach local unit/must submit a gﬁmprehensive.p]an for‘app&ova1 and -implementa-

. . /

tion of the North Carolina Initial Certification Progng to the Division of
' epartment  of Public
Instruction./ The plan should be ‘developed in_keeping with the guidelines as
set forth in this. documerit and must be subfnitted by ugust 30, 1985. The
Division é? Accreditation and Program Approval w1117 review the plan in
Recommendations will

accordance with specified criteria by October 15, 1985,

f

- be forwarded to .the State Board of Educa.jon at its first meeting following

October 15. Upon approval, the plan will serve as the official contract. or
agreement between the State Board of Education and the jtocal education agency
for program administration, implementation and evaluatioh. Annual reports and
revisions will be required by the Division of Accreditation  and Program
Approval for continuing review and approval. In addition, periodic on-site
reviews will be conducted by the Division of Accreditation and Program Approval

- when deemed appropriate based on the information submitted.

- o 2. 'PREPARATION OF PLAN.

The LEA ‘Comprehensive Plan should be composéd of the following major parts:

(1) Information Data; (II) Assurances; and (II11) Program Narrative.

TPart I - Information Data

o) Form A, Information Data Sheet (attached), should be completed and
/ attached to-the front of the plan. It requests the following types

A of information: LEA name and contact data, number of initially
certified personnel by type and level of certification, and projected
support system needs. . _ -7

Part Il - Assurances

“. Form B,.:the Local Education Agency Statement of Assurances
. (attached), should be completed along with Form A and included at the
front of the program plan. ‘ : -

Part III - Program Narrative

_A; Background Statement.

. This section should briefly describe the LEA setting in terms of

~salient characteristics/features that impact upon program
implementation; e.g., size, location, proximity to IHE(s), staff
retention, available resources.

- T
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Invoiveméntfﬁn'Program nge]Opment.

This section should briefly describe the nature and extent to which
groups internal and external to the LEA were involved in designing
the program plan, e.g.,: teachers, supervisors, administrators, IHE
.representatives, SDPI consultants. It should describe pilot efforts
(if applicable], committee/group activities ‘and other related
endeavors. . ' : o

Program Administration

f : .
This section should describe the LEAs plan for overall administra-
tion ‘and- organization of the program.  The narrative should show
how the program will be managed and organized for integration into
the Tlocai setting. It also should highlight general -plans. for
establishment apd implementation of the support system, projected
staff deve]opmecg_and/or training-activities, a formal vehicle/ far
assuring collaboration with IHEs, ‘anticipated use/allgocation of
‘special. resources, and a design for on-going program monitoring and
evaluation. ~ ' :

’DeScription of Support System.

Thiﬁésection‘should provide detailed information about the support

m or model to be established; e.qg., mentors and/or ‘support

\ (If both mentors and support teams are to be established,

distinguish between the primary purpose -of ‘each.) This section also

shoulld “clude: C . . '

A. \ﬁjjﬁgggﬁtion of support system roles and functions; -
e

B. Seledtion criteria for mentors/support team members ; ,
C.. AR outline 'of a plan .for orienting and training members of the
~S—=-~Support system, noting: -
Appropriate content;
Approximate duration;
Persons responsible; - - ' —
An evaluation process. (The training component must
include assessment of competencies SO as to assure that
mentors and support team members have: the skills to perform
: in these roles.) ‘ _ '
D. Procedure(s) for facilitating and coordinating the work of
support system members; and '
E. - Description of a process for continuous monitoring of the total
support system. ‘ '

50N

Description of Program Implementation Policies and Procedures

This section should outline a formal orientation.process to inform
initially certified personnel about the program and specify the
observation and data collection procedures that will be used in the
program. (See Guidelines, Appendix E.) It also should describe the
;ﬁﬂ%erencing/feedback praocess that will be followed for formal and
announced. observations. ' (See Guidelines, Appendix C.) Moreover,
-1t should show how the Professional Development Plan will be used in
the support system, specifying Tocal policies and procedures to be

45




followed in its preparation, relationship of feedback to service,
periodic updating and vrevision, maintenance or - record keeping
process, and evaluation. (See Guidelines, Appendix F.) In addition,
a description of - the types and kinds of available resources and
services to be coordinated and made available should be included;
e.g9., individual, large/small group workshops, classroom visitation,
IHE study "(courses/seminars) and consultant:. assistance, renewal
credit, materials. Finally, this section should describe policies
related to the use of - the portfolio in terms of its contents,

maintenance and security.

An LEA/IHE worksheet for program implementation is shown on Form C
(attached). This- worksheet will be helpful in planning and . .
coordinating implementation activities. A copy should be attached ‘

to the comprehensive plan submitted to the State. Suggested
objectives .and- strategies may be organized in terms of: (1)

Program Administration/Coordination, (2) Establishment of Support

System, (3) Implementation of Policies and  Procedures, (4)
Collaboration, . and (5) - Verification, Monitoring and Evaluation
Process. ' : .

F. Description of IHE Collaboration

This section -should describe the nature and extent ‘to which
representatives of - IHEs with approved  teacher education programs
- will be 1involved in the implementation and  evaluation of the
program. - Specify formal and informal agreements that have or are in
- the process of being developed.’ c :

& Déscription of Review/Verification Process

_ This section should specify the - formal process to be followed for

. the performance review and verification of eligible candidates to the

: State; e.g., team, coordinator, committee or panel, superintendent.
(See Guidelines, Appendix D.). B

H. Documentation 6f Continuous Program Evaluation-

This. section should set forth an overall design for continuous
program evaluation, noting the collection, analysis and use of key
data to .be used in improving the program as well as specific
activities to be conducted to gain evidence of successful practices
and needed changes or revisions in the program. :

‘AN OUTLINE FOR DEVELOPING THE PLAN IS ATTACHED WITH SUGGESTED PAGE LENGTHS FOR
EACH SECTION. THE COMPLETED PLAN OUGHT NOT EXCEED FIFTEEN (15) TYPEWRITTEN

DOUBLE-SPACED PAGES PLUS FORMS A, B, AND C.
SUBMIT FIVE (5) COPIES ON OR BEFORE AUGUST 30, 1985 T0:

Division of Accreditation .and Program Approval
- State Department of Public Instruction
- - , Raleigh, North Carolina 27611 .
' » . ~ (919) 733-4736 o

3 : | ’ ' -
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L SUGGESTED PROGRAM OUTLINE - : X
_ T ~ S -Suggested Maximum

_ ‘ e | Page Lengths
.P.ar.t I,. e e L0 N . ' . - — . PR .o
Informat1on Data o ' , Use Form A
Part 11 | . | 1
*LEA Statement of Assurances : . , . Use Form B.
Part 111 : | ]
Program Narrative '
A. " Background Statément . . - C 1/2 Page
-LEA Profile ' ~ ' :
' B. Ipvo]vement in Program Deve]opment/P]ann1ng -1/2 Page .
. - Internal LEA :
' ' : Externa] LEA
C. 1Program Administration =~ - | -1 Page -

Overall Administration and Organ1zat1on
Conceptua] Framework for Program Imp]ementat1on

D.  Support System o - 4 Pages
‘Description/Definition ' : o :
Support System Ro]es/Funct1ons
Selection Criteria '
Orientation and Training of Support System Members :
Coordination of Support System Activities R
Continuous Monitoring of Support System ' .

E. -Program Imp]ementation‘Po]icies.and Procedures - 6 Pages

’ Formal Orientation Process' "
Observation/Data Collection Procedures
Conferencing/Feedback Process
Professional Development Plan
Resources/Service Delivery o
Portfolio : L

- F. IHE Co]1aborat1on SR ' ' -1/2 Page
\ B Nature/Extent = . . B S - .
Forma]/Informa] Agreements

'G. Rev1ew/Ver1f1cat1on ‘Process - oy : " 1/2 Page
Formal Process ) S

H. ~ Program Evaluation Design o 2 Pages
Overall Plan | ‘ : .
Specific Data Co]]ect1on Efforts
Proposed Analysis and Use '

- Appendix S ; . (Number of Pages
B - will vary)
- ,’ LEA/IHE Worksheet for Program Imp]ementat1on ~ Use Form C.

TOTAL - 15 Pages (Narrat]ve) Plus Cover Forms A‘and B and Form C in_Appendix




5/8S. : ' T c , Form A-
Co : INITIAL CERTIFICATION PROGRAM P ,
Division of Accreditation and Program Appfoval . /

: ‘ ~ Région

-1 Information Data Form

LEA NAME/ADDRESS | | LEA CONTACT PERSON
POSITION
. ) - _ TN
TELEPHONE NUMBER - N N
- . ‘\\\ —
N ‘\ | ]
N\
N . . \‘\-
TOTAL NO. OF SCHOOLS _ . [ PERSON DESIGNATED To MAKE CERTIFICATION |
RECOMMENDATIONS
NO| OF 'SCHOOLS WITH INTTIALLY CERTIFIED .| ‘| Navg
- PERSONNEL ,
POSITION

TELEPHONE NUMBER

PROJECTED SUPPORT SYSTEM NEEDS - 1985 86

INUMBER OF MENTORS

NUMBER.OF SUPPORT TEAMS

NUMBER .OF SUPPORT TEAM MEMBERS

COLLABORATING IHE (s) ' \
" IHE NAME/CONTACT" PERSON/TELEPHONE ' ' ‘




Form A (Continued)

. 3
e

NUMBER OF INITIALLY CERTIPIED TEACHERS BY CERTIFICATE'AND LEVEL‘f
' " (Including Media Specialists) ’

o .. YEAR 1
~ Early Childhood K-4
. o #
S R
- Intermediate 4-6
' #
. Middle Grades 6-9
- Concentrations
Area #
. Area - . T
Area - #
N -
- Area #
Secoﬁdary 9-12 - .
\\ - #
Subject Areas
Area — 7
AN
‘Area l‘ - #
Area. , o
Area : . #

_ YEAR 2.
Early Childhood K-4
#
Intermediate Qfé
» E
Middle Grades 6-9
. Concentrations
" Krea - F
; . - \
Area - #
 Area # 3
. o ¥
Area #
Secondary 9-12
: ‘ D
Subject Areas” ' .
Area v . ) #‘
Area #
© Area ‘_ #
Area o #

*This information is to be projected as
adjusted as teaching staff stabilizes.
l .

-

o " -' | , './

of the end of October. Actual numbers may be

~ LEA




Form A (Continued) -

|

" NUMBER OF INITIALLY CEEKIFIED OTHERS BY CERTIFICATE AND LEVEL

n

’

YEAR 1

Admiﬁistrafors

A551stant Pr1nc1pals
Prlnc1pals

Supervisors,
Coordinators,

Directors
) #
Assistant Supts., _
. Associate Supts. C ’
3 —
Support Personnel : : Y
Counselors. )
: #
School Sociég'Workers :
- ! ‘ \ —_—
‘School Psychjlogists
: #
T Othér (Sﬁec{fy}
. ' #
#

YEAR 2
: Adminiétratorsw T
\\
Assistant Pr1nc1pals,
Principals '
Supervisors,’
© Coordinators,
Directors
#
Assistant Supts.,
‘Associate Supts.. o
; . —
uupport Personnel
‘ Counselors ‘ . : .
#
‘Schooi Secial Workers — .
School Psychoiogists‘
Other (Specifyj
- . #
#
#

*This information is to be prOJected as of the end of October,

Actual numbers may be

adjusted as administrative and support personnel staff stabilize,

LEA
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Form B —

INITIAL CERTIFICATION PROGRAM
LOCAL EDUCATION AGENCY
STATEMENT OF ASSURANCES

As - a part of the desire to ‘assist initially certified personnel to
demonstrate at least minimal functional levels of performance and to encourage
these personnel toward continued professional growth, the following assurances
are made: : , ' :

1.  That this LEA pledges a'strong commitment to the implementation of
the program for initially certified personnel;.

2. That;a9a11ab1g resources will be marshalled toward the implemertation
of an effectjve program; o '

3. That a Tlocal plan is being implemented for a support system in
. accordance with state guidelines; - S . ‘

4. -That the plan delineates appropriate collaboration with IHEs as

indfcated by the following signature(s)s

- Name Title | THE

Name - ~Title . -7 THE
Name TTtTe ~ THE

5.A‘ That procedures are in place to assure‘efficient management of the
programy o :

6.  That a b rson has been designated to verify Successfu]'cohp]etion of
the Initially Certified Program;

7. That the local board of education has adopted the locally developed
plan. ‘ : v )
8. That an apbropriate ‘support ‘system is being implemented for
initially certified administrators (Principals, Assistant
‘Principals, . Supervisors,  Coordinators, Directors, .Assistant
Superintendents and Associate Superintendents), and  support
persgnne] (Counselors, School Psychologists, School Social Workers,
etc.). - ‘ LT

. “Superintendent
Signature -

\ | ' . LEA

" Date




o ; ' - = INITIAL CERTIFICATION PROGRAM o
5485 : , . ~ LEA/UIE WORKSLIEET Form C_
o ‘ ' FOR PROGRAM It PLEMENTATION :
SPI‘CII‘IC OBJECTIVES, STRATEGIES, AND FORMATIVE EVALUATION PLAN
[ | : - I ' , TIME EVENT SCHEDULE | 1986-
OBJECTIVES, STRATEGIES RESPONSIBILITY |  RESOURCES REQUIRED' _ 1985 ...1986/) | | 1987
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